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Section 1: Introduction

Part 1: Background
The Rhode Island Department of Education (RIDE) is committed to ensuring all students have
access to higlquality curriculum and instruction as essential components of a rigorous education

that prepares every student for success in college and/or treeiecar. Rhode | sl andé6s

strategic plan outlines a set of priorities designed to achieve its mission and vision. Among these
priorities isExcellence in Learning

In 2019 Rhode Island General Law (RIGL) § 1622-31 was passed by the state legislature, as
part of Title 16 Chapter 97 The Rhode Island Board of Education Asignaling the importance
of Excellence in Learningia high-quality curriculum and instruction. RIGL 8§ 1&-31 requires
the Commissioner of Elementary and Secondary Education and RIDE to develop statewide
curriculum frameworks that support higjnality teaching and learning.

TheWorld Languagesurriculum framework is specifically designed to address the criteria
outlined in the legislation, which includes, but is not limited to, the following:
1 providing sufficient detail to inform education processes such as selecting curriculum
resources and designing assessments
1 encouraging realorld applications
1 being designed to avoid the perpetuation of gender, cultural, ethnic, or racial stereotypes
and
1 presenting specific, pedagogical approaches and strategies to meet the academic and
nonacademic needs all learners, including differentigbled students andultilingual
learners.

The World Languagesamework was developed by an interdisciplinary team through an open
and consultative process. This process incorporated feedback from a racially and ethnically
diverse group of stakeholders that inclutleeiRhode IslandVorld Language$Vorkgroup
educatorsstudents, families, the genepalblic, and community partners.

The Importance of World Languages

Languages are fundamental to all human interactions. Over 7,000 languages are used worldwide
and over 300 languages are used in the United States alone. More than 18% of U.S. residents and
21% of Rhode Island residents speak a language other than Englisshex a number that has

been growing decade by decade since the 197g( States Census Burg2015. These

|l anguages are not O0foreigné but rather repres

! The legislation uses the teflmglish learnershowever, RIDE had adopted the temmltilingual learnergMLLS)
to refer to the same group -bakedlensudents to reflect the
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home languages of our nation and of the world. Yet relatively few English speakers in the United
States develop proficiency in a language other than English in our schools, while American
businesses emphasize the need for linguistically competent empleyeashougtEnglish

conti nues t dngua &andathere isvaogrowing@msensus among leaders in

business and politiceducation scierte, andthe largecommunity that proficiency in English

alonei s not suffi ci entsintashrimii@gworldfneecanmeatidmgafds need
Arts and Sciencg2016.

Similarly, from theNo Child LeftBehind Acbbf 2001 to theevery Student Succeeds AER015,

the United States government has named worl d
prosperity. Proficiency in the world languages and cultures supports economic and diplomatic
success, while the ability to collaborate with others iftipla languages facilitates, promotes,

and expands public, academic, scientific, technological, health and other services. Thus, itis in

our nationdés and stateds belanguadgeeduatioefertall. t o pr o

At the state leveRIDE envisions an educational landscape in which each Rhode Island graduate
is well prepared to lead a fulfilling and productive life, succeed in academic and employment
settings, and contribute meaningfully to society. RIDE creates conditions for evantg Rifand
student to think critically and collaboratively, and act as a creativemnsgivated, culturally,

and globally competent learner. Rhode Island students are prepared to lead fulfilling and
productive lives, succeed in acaderand employment settings, and contribute meaningfully to
society RIDE Strategic Pla2027).

As a core content areddcondary Regulation2.1-A-11), world language education supports
successful Rode Islandyr aduat es i n all aspects of RIDEG6s
languages, students become more aware of and responsive to the world around them, growing to
understand the challenges of communicating across cultures and using language to anify rath

than divide. They examine various disciplines and the world from diverse perspectives while

learning how to work collaboratively with others across cultures. Understanding and appreciating

their own and other languages, cultures, and comieamptomotes creativity and self

motivation in our students. These skills gained via world language education support our

students tahink critically and collaboratively and to act as creative, seibtivated, culturally,

and globally competent learners.

Additionally, world language education allowbd®le Islandyraduates tsucceed in academic

and employment settings while leading fulfilling and productive livesarning a new

language, or reawakening, preserving, and enhancing an indigenous or heritage language,
enriches studentso6é | ives as it supports them
world, helping them think more broadly when selectingees and places to live. Language

skills give students an increased access to the histagigts, practices, and collective wisdom
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of diverse cultures. Theognitive advantages of multilingualismur t her pr omot e st u
academic and career success through enhanced prsbleimg skills, improved verbal and

spatial abilities, improved memory function, enhanced creative thinking capacity, higher reading
achievement, expanded vocabulary, and stli@enefits of Language LearniagACTFL, n.d).

Applying these skills empowers students to become lifelong learners beyond-ttieir K

education.

Finally, world languages supporhBde Islandyraduates iontributing meaningfully to

society Adding a language to the communication repertoire empowers students to engage with
and understand communities beyond their own, while giving them an opportunity to tell their
own stories in a new wagince learning languages leads to students demonstrating higher levels
of empathy, it opens the opportunity to form new relationships, bridge the divides, and empower
students to address social justice issues Hraf global problemé Attitudes and Beliefs 0

ACTFL, n.d.).

World language educationsi cert ai nly one of the key alondit:i
our graduates.

Part 2: Vision for Student Success in World Languages

Rhode Island students wilave an opportunity to develgpoficiency in at least one world
language, in addition to English, to become empowered cellegeer, and worldready
citizens in the global community of the 21st century.

To that end, all students of all ages and at all levels of proficiency widl uaeld language they
studywithin the five goal areas of Communication, Cultures, Connections, Comparisons, and
Communitiego:

f communicate with speakers/signershaf targetanguagé,
explore the products, practices, and perspectives of multiple cultures,
expand academic knowledge in otdéciplines and acquire diverse perspectives,
compare their own languages and cultures with those ¢éthetcommunitie$, and
serve and lead in their academic, local, and global communities.

= =4 4 A

Furthermore, based on personal, academic, and/or career interests, stagestisose to
expandheir study of world languagés higherlevels of proficiencysuch as théevels needed
to obtain theSeal of Biliteracyto benefit from opportunities that proficiency in multiple
languages offer them.

2 Proficiency is what students can do with language in unrehearsed, novel situations.
3 Target language is the world language students intend to learn.
4 Target communities are thoteat use avorld languagestudents intend to leaas their first or native language
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Part 3: Purpose

The purpose aheRhode IslandVorld Language€urriculum Frameworkis to provide

guidance to educators and families around the implementatibe \dforld-Readiness Standards
for Learning Languagearticularly as it relates to the design and use of curriculum, instruction,
and assessment. The framevgstteamline a vertical application of standards and assessment
across th@reKi 12 continuum within Tier 1 of a MuHTiered System of Support (MTSS),
increase opportunities for all students to meaningfully engagfamilardsasedvork and tasks,
and ultimately support educators and families in making decisions that prioritize the student
experience. These uses of the curricuftmmeworks align with the overarching commitment to
ensuring all students have access to-ggality curriculum and instruction that prepatiesmto
meet their postsecondary goals.

Figurel. Succes<Lriteria

This framework should support educators in accomplishing the following:

/ Equitably and effectively support the learning of all students, including multilingual learners and
differently-abled students.

/ Support and reinforce the importance of culturally responsive and sustaining education
practices.

/ Prepare students to thrive and succeed in college and/or their careers.

Part4:Gui di ng Principles for Rhode 1| sl and:¢
The following five guiding principles are the foundation for Rhode Island's Curriculum

Frameworks. They are intended to frame the guidance within this document aroundathe use
implementation of standards to drive curriculum, instruction, and assessment within an MTSS.

These principles include the following:

1. Standards are the bedrock of an interrelated system involvingghaghy curriculum,
instruction, and assessment

2. High-quality curriculum materials (HQCMs) align to the standards and, in doing so, must
be accessible, culturally responsive and sustaining, supportive of multilingual learners,
devel opmentally appropriate andgthsppsii t abl e,
assets

3. High-quality instruction provides equitable opportunities for all students to learn and
reach proficiency with the knowledge and skills in graatedor proficiencylevel
standards by using engaging, ddtaven, ancevidencebased approachesuch as

Rhode Island
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leveraging home languages for content learaimg drawing on family and communities
as resources.

4. To be valid and reliable, assessments must align to the standards and equitably provide
students with opportunities to monitor learning and demonstrate proficiency.

5. All aspects of a standartmsed educational system, including policies, practices, and
resources, must work together to support all students, including multilingual learners and
differently-abled students.

Part 5: What is Curriculum?

RIDE definescurriculuma s a fi sbasadrseljaence of planned experiences where students
practice and achieve proficiency in content and applied learning skills. Curriculum is the central
guide for all educators as to what is essential for teaching and learning, so thatuleny has
access to rigorous academic experiences. 0 Bui
specific components that comprise a complete curriculum. These include the following:

1 Goals Goals within a curriculum are the standabdsed benchmarks or expectations for
teaching and learning. Most often, goals are made explicit in the form of a scope and
sequence of skills to be addressed. Goals must include the breadth and depth of what a
student is expected to learn.

1 Instructional Practices Instructional practices are the research and evideased
methods (i.e., decisions, approaches, procedures, and routines) that teachers use to
engage all students in meaningful learning. These choices support the facilitation of
learning experiencdégspr omot e a studentdés ability to un
skills. Practicesare differentiated to meet student needs and interests, task demands, and
learning environment. They are also adjusted based on ongoing review of student
progress towards meeting the goals.

1 Materials: Materials are the tools and resources selected to implement methods and
achieve the goals of the curriculum. They
learning, and the selection of resources should reflect student interest, cultural diversity,
world perspectives, and addrése needs of multilingual learners and differesabled
studentsTo assist local education agencies (LEAS) with the selection protcessid
language curriculeRIDE has identified list of considerationfor selectingand/or
designinga highquality curriculum that best fits the needsoh ¢ h  ktllénts,s
teachers, and community. LEAs should adapd/or desigmaterialshat take these
considerationgto accounbecause every student in Rhode Island deserves access to
high-quality curriculum materiald=or detailed list otonsiderations for selecting world
language curriculum materials, please refesaation2 of this framework.

1 AssessmentAssessment in a curriculum is the ongoing process of gathering information
about a studentés |l earning. This includes
knows, understands, and can do with their knowledge and skills. Information from

Rhode Island
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assessment is used to make decisions about instructional approaches, teaching materials,
and academic supports needed to enhance opportunities for the student and to guide
future instruction.

Another way to think about curriculum, and one supported by many experts, is that a well
established curriculum consists of three interconnected parts all tightly aligned to standards: the
intended (or written) curriculum, the lived curriculum, and thenled curriculum (Kurzt al,

2010). Additionally, a cohesive curriculum should ensure that teaching and learning is equitable,
culturally responsivand sustainingand offers students multiple means through which to learn
and demonstrate proficiency.

Thewritten curriculumrefers to what students are expected to learn as defined by standards, as

well as the HQCMs used to support instruction and assessment. This aligns igbalseand

fimaterial® components describguteviously Given this, programs and textbooks do not

comprise a curriculum on their own, but rather are the resources that help to implement it. They

al so establish the foundation of studentsoé | e
provide students whitopportunities to engage in content thaitds on their background

experiences and cultural and linguistic identities while also exposing students to new experiences
and cultural identities outside of their own.

Thelived curriculumrefers to how thevritten curriculumis delivered and assessed and includes
howstudents experience it. In other words, the lived curriculum is defined by the quality of
instructional practices that are applied when implementing the HQCMSs. This aligns with the
fimethodés ect i on in RIDE®&ds curriculum definition.
instructional engagement by af fdanddanguaggaand v al
well as provide opportunities for integrative anterdisciplinary learning. Content and tasks

should be instructed through an equity lens, providing educators and students with the

opportunity to confront complex equity issues and explore guoaitical identities.

Finally, thelearned curriculunrefers to how much of and how well the intended curriculum is
learned and how fully students meet the learning goals as defined by the standards. This is often
defined by the validity and reliability of assessments, as well as by student achievement, thei
work, and performance on tasks. The learned curriculum should reflect a commitment to the
expectation that all students can access and attaingnadier proficiencylevel competence
Ultimately, the learned curriculum & expression and extension of the written and lived

curricula andshould promote critical consciousness in both educators and students, providing
opportunities for educators and students to improve systems for teaching and learning in the
school community.
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Key Takeaways
9 First, thewritten curriculum (goals and higiyuality curriculum materials) must be firmly
grounded in the standards and include a robust set ofjiglity curriculum materials that all
teachers know W to use to design and implement instruction and assessment for students.

1 Second, the characteristics of a stréwgd curriculum include consistent instructional practices
and implementation strategies that take place across classrooms that are driven by standards,
evidencebased practices, learning tasks for students that are rigorous and engaging, and a valid
and reliable systerof assessment.

1 Finally, student learning and achievement are what ultimately define the overall strength of a
learned curriculum, including how effectively students can meet the standards.

Part 6: What is a Curriculum Framework?

All of Rhode Islandds curriculum framewor ks a
around how to use standards to support the selection and use-gtiaigi curriculum

materials, evidenebased instructional practices, as well as valid and relegsdessments all

in an integrated effort to equitably maximize learning for all students.

The curriculum frameworks include information about reseaseded, culturallyesponsive,
sustainingand equitable pedagogical approaches and strategies for use during implementation of
high-quality curriculum materials and assessments in order to scaffold, develop, and assess the
skills, competencies, and knowledge called for by the state standards.

The structure of this framework also aligns with the five guiding principles referenced: earlier

1 Section 2lists the standards and provides a range of resources to help educators
understand and apply them. Section 2 also addresses how standards support selection and
implementation of higiguality curriculum materials.

1 Section 3of this framewaork provides guidance around how to use the standards to
support highquality instruction.

1 Section 4offersinformation andesources for using the standards to support assessment.

ThoughGuiding Principle 5 does not have a dedicated section, it permeates the framework.
Principle 5 speaks to the coherence of an educational system grounded in rigorous standards. As
such, attention has been given in this framework to integrate stancesandesshat are
evidencebased, specific to the standards, support the needs of all ledrmectuiding

multilingual learners and differentigbled studentd and link to complementary RIDE policy,
guidance, and initiatives. Principle 5 provides the visiba coherent, higquality educational

system.

Rhode Island
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In sum, each curriculum framework, in partnership with fgghality curriculum materials,
informs decisions at the classroom, school, disttict level about curriculum material use,
instruction, and assessment in line with current standards and with a focus on facilitating
equitable and culturally responsiaad sustaininggarning opportunities for all students. The
curriculum frameworks can also be used to inform decisions about appropriate foci for
professional learning, certification, and evaluatibadive and aspiring teachers and
administrators.

The primary audiences for the information and resources in the curriculum frameworks are
educators in Rhode I sland who make decisions
opportunities for learning in line with standards. This means that thergraudience includes
teachers, instructional leaders, and school and district administrators.

However, the curriculum frameworks also provide an overview for the general public, including
families and community members, about what equitable standbgad®d curriculum,

instruction, and assessment should look like for students in Rhode Islandil3tegrve as a
useful reference for professional learning providers and higher eduEatimator Preparation
ProgramqEPPSs) offering support for Rhode Island educators. Thus, this framework is also
written to be easily accessed and understood by families and community members.

Figure2. Summary of Section Structure

Section II: Implementing a Section lll: Implementing SEAIE0 B [l e Yl 57

Learning Through

High-Quality Curriculum High-Quality Instruction Assessment

The Practice Standards* Principles of HQ Instruction Principles of HQ Assessment
Content-Area Standards HQ Cross-Content Instructional Designing HQ Performance
Connecting the Content and Practice Practices Assessments

Standards*® Implementing HQ Lessons*® Designing HQ Rubrics
Suggested Pathways/Progressions* Work-Based Learning* Assessing Work-Based Learning
Professional Learning Professional Learning Professional Learning

Selecting HQ Curriculum Materials™

SSRNEN
< s
AN

SNENEN
ASENEN
ASENEN

*Not applicable to altontent areas

Part 7: What does effective implementation of the Curriculum Framework

look like?

Figure3 providesexamples of how RIDE envisions the guidance and resources within this
framework being used. These examples are not exhaustive by any measure and are intended to
give educators an initial understanding of how to practically begin thinking about how to
implement and use this framework to inform their daily practice.
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Figure3. Framework Use

To make decisions To enhance

about instruction & targeted quality
assessmentto professional
bolster all students’ learning

learning opportunities for the

field n g
School/District Community Professional
Educators Admin Based Learning
Organizations Providers
To ensure To become familiar To reference and
access to HQCM with what inform EPP and
for all students . curricufum, Educator other professional
Instructional . instruction, and Preparation learning offerings/
Leade!'s and Families assessment should Programs opportunities
Providers look like at each (EPP)

grade level

Educators and instructional leaderssuch as curriculum coordinators, principals, and

instructional coaches can use the curriculum frameworks agaargeource for understanding

the highquality curriculum materials that have been adopted in their districts and to make
decisions aboutinstuct i on and assessment that bol ster
example, the frameworks can be used to:

1 Unpack and internalizeell-articulated continuatioand vertical alignment aftandards;

1 Analyze highquality curriculummaterials and assessment(s) adopted in the district and
understand how the standards are applied within the instructional materials and
assessment(s);

1 Norm on highquality instructional practices in each of the disciplines; and

1 Guide decisions related to instruction and assessment givgratieand/or
proficiencylevel expectations for students articulated in the standards and the high
guality instructional materials.

Educators, curriculum leaders, and instructional coachesan use the curriculum frameworks
as a resource when ensuring access to-tuglity instructional materials for all students that are
culturally responsive and sustaining, and that equitably and effectively include supports for
multilingual learnersdifferently-abled students, heritage speakers, and otlrensexample, the

frameworks can be used to:

1 Unpackthe standards favariety of learners, for example heritage language speakers

and
1 Plan universally designed instruction and aligned scaffolds that ensstedahts can
engage meaningfully with gradand/or proficiencytevel instruction.

Rhode Island
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District and school administrators can use the curriculum frameworks to calibrate their
understanding of what higluality curriculum, instruction, and assessment should look like
within and across disciplines and use that understanding as a guide to:

1 Make resources available to educators, families, and other stakeholders in support of
student learning;

T Norm Awhat to |l ook foro in classrooms as
and engaging instructional experience; and

1 Structure conversations with teachers and families aboutdiglity curriculum,
instruction, and assessment.

District and school administrators, as well as EPPs and professional learning providersan
use the curriculum frameworks to enhance targeted quality professional learning opportunities
for the field. For example, the frameworks can be used to:

1 Enhance educator or aspiring educator knowledge about the standards and pedagogical
approaches used in Rhode Island;

1 Roll out a vision for curriculum and instruction in the district, followed by curriculum
specific professional learning;

1 Build capacity of educators and aspiring educators to engage in meaningful intellectual
preparation to support facilitation of strong lessons;

1 Aid educators and aspiring educators in making sense of the structure, organization, and
pedagogical approaches used in different curriculum materials; and

1 Build capacity of educators and aspiring educators to address individual learning needs of
students through curriculualigned scaffoldsparticularlydifferently-abled students and
multilingual learners

Families and community organizationscan use the curriculum frameworks to become familiar
with what curriculum, instruction, and assessment should look like at eachagchtimguage
proficiencylevel.

Part 8: Overview and Connection to Other Frameworks

Each content area (mathematics, science and technolbg¥ljtEracy, social studies, world
languages, and the arts) hi@sowncurriculum framework. For educators who focus on one

content area, all information and resources for that content area are contained in its single
curriculum framework. For educators and families who are thinking about more than one content
area, the diffeent contentarea curriculum frameworks will need to be referenced. However, it is
important to note that coherence across the curriculum frameworks includes a common
grounding in principles focused on connections to content standards and providingequigab
culturally responsivand sustaininggarning opportunities through curriculum resources,
instruction, and assessment. The curriculum

Rhode Island
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in other areas including, but not limited to, multilingual learners, differatilgd students, early
learning, college and career readiness, and culturally responsive and sustaining prattiegs.
includesa brief overview of how this and the other curriculum frameworks are organized, as well
as a summary dfow the specific curriculum frameworks overlap and connect to each other.

Tablel. Overview ofFramework Organization

Section

What is common across the content
area curriculum frameworks?

What is contentspecific in each
content areads ¢
framework?

Section 1: Section 1 provides an overview of the Each curriculum framework
Introduction context, purpose, and expectations  articulates a uniquesion for how
related to the curriculum framework. the framework can support high
quality teaching andlearning.
Section 2: The introduction to this section The middle section of each curriculur
Implementinga explainshow RIDE defines high framework hagontent-specific
High-Quality quality curriculum materials information about the standards
Curriculum (HQCMs) in relation to standards. behind curriculum resources and
the vision for student success the
The final part of this section explains targeted content area.
how HQCMs are selected in Rl and
provides related tools. The final part of this section includes
somespecific information about the
HQCMs for the targeted content
area.
Section 3: This section provides an overview of This section expands upon cross
Implementing how highquality instruction is guided content instructional practices by
High-Quality by standards and introduces five cro: providing contentspecific
Instruction content instructional practices for information about instructional
high-quality instruction. practices.
This section also includes guidance This section also includesore
and tools to support highuality specific guidance and tools for
instruction and professional learning considering instruction and
across content areas. professional learning in the targeted
content area
Section 4: The curriculum frameworks are all Content-specific guidance about
High-Quality grounded in common information tools and resources for assessing
Learning described here about the role of students in the targeted content area
Through formative and summative assessmer are included in this section.
Assessment and how these align with standards.

© RIDE
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: What is contentspecific in each
What is common across the content P

Section cont ent areaods

area curriculum frameworks?
framework?

Some standard tools and guidance fc
assessment in any content area are |
provided.

Part 9: Connections to Other RIDEInitiatives

This curriculum framework is designed to be a valuable resource for educators and families. It is
intendedto support classroom teachers and school leaders in developing a robust and effective
system of teaching and learning. To achieve this, it connects users to the vast array of guidance
and resources that RIDE has and will continue to devélops, when logical, direct references

are made, including direct hyperlinks, to any additional resources that will help educators,
families, and community membarplement this frameworlOf particular significancaretwo

Rhode Islandnitiatives College and Career Readiness and3bal of Biliteracy

College and Career Readiness

RI DE6 s miCalsge ana Cafeer Readinés$o build an education system in Rhode

Island that prepares all students for successincollege and career. This means that all doors
remainopen,and students are prepared for whatever their next steps may be after high school.

Secondary education, which begins in middle school and extends through high school
graduation, is the point in the educational continuum where students experience greater choice
on their journey to college and career readiness. Students have accesgetoaamge of high

guality personalized learning opportunities and have a variety of academic coursework options
available to complete their graduation requirements and to achieve their college and career
aspirations. To improve student engagement and iserde@ relevance of academic content,
students may choose to pursue coursework and learning experiences that align to specific areas
of interest, including through dedicated career and technical education programs as well as
through early college coursevkoopportunities.

Secondary level students have opportunities to control the pace, place, and cdahtnt of

learning experiences while meeting state and local requirements and while making progress
toward college and career goals. Rhode Island middle and high school students will have access
to a wide range of highuality early college and early careaiting programs that enable them

to earn highvalue, portable credit, and credentials.
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College, Career, and World Languages

World language education not only prepares students for college and career, but also prepares

them to become a global citiz?hode | sl andés Basic Education P
high-quality world language program of study prepares students to be able to communicate in
languages other than English, understand other languages and cultures, and prepare for post
secondary opbns BEP, 2009). It encourages LEAs to offer a variety of languages, based on the

needs and interest of the students, community
Secondary Regulations (revised in November 2022) name world languages as one of the core
contentareas. Theseegulatons whi ch take effect for Rhode | sl

also list a minimum of two sequential credits in the same world language as part of the statewide
minimum high school graduation requiremeris¢ondary Regulation2022). While meeting

this minimum requirement for world languages will help our students be eligible for college,
other language programs (such as Duadguage) and more advanced level of study beyond the
two high school courses are needed to meet language demands of many careers

The Rhode Island Seal of Biliteracy

While completing theminimum requiremerstin world language at the high school lewél

help establish foundational readiness of students for the global society, students whose language
skills go beyond the level of proficiency attainable over-bredit coursework can indicate their

skills by obtaining th&khode Island Seal of Bilitera@s part of their high school diploma.

The Rhode Island Seal of Biliteracy celebrates and provides recognition of students who have
multilingual competencea cr i ti cal skill in todayo6s gl obal
RI graduates for success in the local and global economy.8di@Biliteracy certifies that a

student has demonstrated skills in the English language and one or more other world languages.
Many institutions of higher education across the state and across the country award credits to
students who have earned thalS# Biliteracy. The Seal may also enable studensstess

higherpaying career opportunities. Because of the additional benefits available to students who
have earned official recognition of their multilingual skills, the Rhode Island Seal of Biliteracy
advances the vision of the globally competent student
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Section 2implementing a HigkQuality Curriculum

Part 1: Introduction
Having access to highuality curriculum materialtHQCM) is an important component of

increasing equitable access to a rigorous education that prepares every student for caliege and
careers. In answer to this national movement to increase access througbdiityhmaterials,

the State of Rhode Island, in 2019, pad3&@L 8 16.22.3033. The legislation requires that all
Rhode Island Local Education Agencies (LEAs) adopt-gjgality curriculum materials in K

12 schools that are (1) aligned with academic standards, (2) aligned with the curriculum
frameworks, and (3) aligned with the statde standardized test(s), where applicaMbile the
legislation referring to HQCM is specific to Mathematics, English Language Arts (ELA)
ILiteracy, and Science, RIDE recommends that LEAs adoptduglity curriculum materials

for all core subjects.

RIDE uses various factors to determine high quality. The curriculum adoption piacess|d

languages houl d i nclude consideration of an LEAG6s
and differentya bl ed studentsd needs, and culturally r
(CRSE). Selection is only the starting point in the larger process of adoption and implementation

of high-quality instructional materials. LEAs should consider curriculum adoptidn an

implementation aan iterative process where the efficacy of a curriculum is reviewed and

evaluated on an ongoing badtera list ofconsiderationspecific to world languages, please

refer to Parb belowon Selecting HighQuality Curriculum Materials

World Language standards, programming, curriculum, and instruction are integrally linked to
promote language developméRtgure 4. This section of theérameworkdiscusses the

standards, programming, and curriculum, while the following sections will focus on instruction
and assessment.

Figure 4 Relationship between Standards, Programming, Curriculum, and Instruction in World
Languages

Standards
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What the World Language Standards and Framework Do and Do Not Do

While standards describe what students should know and be able to do, they do not dictate how
they should be taught, or the materials that should be used to teach anthags@SSTFL,

2015; NGA & CCSSO, 2010). Curriculum materials, when aligned to the standards, provide
students with varied opportunities to gain the knowledge and skills outlined by the standards.
Assessments, when aligned to the standards, have the goal istandieig how student learning

is progressing toward acquiring proficiencytie knowledge and skills outlined by the standards

as delivered by the curriculum through instruction (CSAI, 2018).

No set of standards can reflect the great variety of abilities, needs, learning rates, and
achievement levels in any given classroom. The standards define neither the support materials
that some students may need nor the advanced materials that othietdhaliewaccess to. It is

also beyond the scope of the standards to define the full range of support appropriate for all
students, such as multilingual learners and differeaithed students. Still, all students must have
the opportunity to learn and mebke same high standards @ndeachproficiency targets that

will allow them to gain the knowledge and skills that will be necessary in their postsecondary
lives.

TheWorld-Readiness Standards for Learning Languadgftne the content of what all language
learners should know and be able to do, but they do not, purposefully, include details of topics.
The standards provide general guidance as to the type of ctnt&zdchers to includéor

example, students at thmver levels of language proficienayay benefit the most from topics

of personal connections and high familiarity, while students atigier levels of proficiency

are better linguisticallprepared to work with abstract or hypothetical topics.

Similarly, thisframework provides an overall structure of how to apply standards to curriculum,
instruction, and assessments, but LEAs and educators are best equipped to design and implement
programs that are most appropriate in promoting excellence in their schoolassndams. The

structure of théramework isntentionallyopenended to allow LEAs to select their own topics
connected to their studentso6 interests and ba
age, maturity, and linguistixperiences. Such meaningful content supports students to sustain

their learning and thus will support studénts g r toward Inguistic proficiency and cultural
competency.

Additionally, thisframeworkarticulatesalignment with and connections between \ther|d-
Readiness Standards for Learning LanguamedCollege and Career ReadingRbode Island
Core Standards for English Language Arts (ELA) / Liter&iyode IslandocialStudies
StandardsRhode Islandocial Emotional Learning Standardsational Core Arts Standards
Frameworks fo21% Centuryl earning andSocialJustice Standardeflecting the current
educational landscape.
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Part 2: World -Readiness Standards for Learning Languages
TheWorld-Readiness Standards for Learning Languaayesa roadmap that guidstsidentso

develop linguistic proficiency for effective communication and cultural competence for
participation in multilingual comRaaditnessat
signals that the standards focus on the development of literacy awebriehbpplications. The

are applicable to learners of all ages {kirelergarten through secondary), abilities (including
differently-abled students), and proficiency levels (noveadvancedearnerancluding

multilingual learnersvho areheritage speakers), as well as to all languages, including American
Sign Language and Classical Languages (Latin and Gr&€R)RL, 2015.

The World Language standards are centered arouritvéhg@oalsof Communication,

Cultures, Connections Comparisons andCommunities, which stress the application of

learning a language beyond the instructional setting. Tihes€saim to prepare learners to

apply the skills and understandings to their future careers and experiences as part of their global
competence, and as such they are interconnected and interdependent

Figure 5 The 5 Cs of WorleReadiness Standards for Learning Languages

(Image Source: ACTFL 2015)

" Communication(...) is at the heart of second language study, whether the communication takes place
faceto-face, virtually, in writing, or through the reading of current events or literature. Through the

study of other languages, students gain a knowledge and untingaf theculturesthat use that

language; in fact, students cannot truly become proficient in the language until they have also
experienced and understood the cultural contexts in which the language occurs. Conversely, one does not
truly enter a cultue without the ticket provided by its language. Learning languages provides

connectionsto additional bodies of knowledge that are unavailable to monolingual English speakers.
Throughcomparisonsand contrasts with the language studied, students develop greater insight into their
own language and cultures and realize that multiple ways of viewing the world exist. Together, these
elements enable the student of languages to participate in muléliogmmmunitiesat home and around
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the world in a variety of contexts and in culturally appropriate ways. As is apparent, none of these goals
can be separated from the others (ACTFL, p.27).

Thesefive Csare further divided intd1 standards listed in Table2.
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Table2. World-Readiness Standards fogarning Languages

Goal Areas

Communication

Communicate effectively in
more than one language in
order to function in a variet
of situations and for
multiple purposes

la.Interpersonal communication

1b.

1c.Presentational communication

Standards

Learners interact and negotiaeaning in spoken, signed, or writtg
conversations to share information, reactions, feelings, and opini
Interpretive communication

Learners understand, interpret, and analyze what is heard, read,
viewed on a variety of topics.

Learners present information, concepts, and ideas to inform, exp
persuade, and narrate on a variety of topics using appropriate m
and adapting to various audiences of listeners, readers, or viewe

Cultures

Interact withcultural
competence and
understanding

2a.Relating cultural practices to perspectives

2b.

Learners use the language to investigate, explain, and reflect on
relationship between the practices and perspectives of the cultur,
studied.

Relating cultural products to perspectives

Learners use the language to investigate, explain, and reflect on
relationship between the products and perspectives of the culturg
studied.

Connections

Connect with other
disciplines and acquire
information and diverse
perspectives in order to use
the language to function in
academic and career relate
situations

3a.Making connections

3b. Acquiring information and diverse perspectives

Learners build, reinforce, and expand their knowledge of other
disciplines while using the language to develop critical thinking al
to solve problems creatively.

Learners access and evaluate information and diverse perspecti
that are available through the language and its cultures.

Comparisons

Develop insight into the
nature of language and
culture in order to interact
with cultural competence

4a.lLanguage comparisons

4b.

Learners use the languagdnuestigate, explain, and reflect on the|
nature of language through comparisons of the language studied
their own.

Cultural comparisons

Learners use the language to investigate, explain, and reflect on
concept of culture through comparisons of the cultures studied a|
their own.

Learners use the language bwithin and beyond the classroom to
interact and collaborate in their community and the globalized wq

Learners set goals and reflect on their progress in using languag
enjoyment, enrichment, and advancement.

(Adapted from ACTFLWorld-Readiness Standards for Learning Language®)
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Thesell standardsclarify and illustrate eacbf thefive Cs(or goal area)to guide the design
and implementation of curriculum, instruction, and assessmen

Communication

This goal area includes three standaimtgrpersonal interpretive andpresentational
communication The goal ofnterpersonakcommunication is fostudentdo interact and
negotiate meaning in spoken, signed, or written conversairomechangeto share information,
reactions, feelings, and opinions. Interpersonal communication may include one or a
combination of the language domains of listening, speakigging,interpreting reading,

andbr writing. The goal ointerpretivecommunication is fostudentgo understand, interpret,
and analyze what is heard, read, or viewed on a variety of topics. It typically includes the
domains of listeninginterpretingsigning and/orreading. Finally, the goal gfresentational
communication is fostudentgo present information, concepts, and ideas to inform, explain,
persuade, and narrate on a variety of topics using appropriate media and adapting to various
audiences of listeners, readers, or viewers. The dorstidentsvould most lkely engage in for
presentational communication is speakisigning,and/or writing.

In each of the modes of interpersonal, interpretive, and presentational communstatients

will use the various domains of communicatio@. (speaking, listeningsigning,reading,

writing) at different levels of proficiency. The firgtoficiencylevel is Novice Low, where

language learnetsave no or little communication skills, while the highest is Distinguished,

where learners are considered as the most proficient users of language with the ability to engage
in highly abstract topics in culturally appropriate manner. The most commaucinstial range

in K-12 settings includes levels from NoeiLow through Advanced High, and is integrated

with the three standards of interpersonal, interpretive, and presentational fraddes.

illustrates the progression from Novice, through Intermediate, to Advanced level in each of the
three modes of communication.
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Table3. CommunicatiorStandard#\crossRanges oProficiency

Advanced

Interpersonal Expresses self in Expresses self and Expresses self fully to
Communication | conversations on very participates in maintain conversations or
familiar topics using g conversations on familiar | familiar topics and new
variety of words, topics using sentences ar] concrete social, academic
phrases, simple series of sentences. and workrelated topics.
sentences, and Handles short social Can communicate in
questions that have | interactions in everyday | paragrapHength
been highly practiced situations by asking and | conversation about event
and memorized. answering a variety of with detail and
guestions. Can organization. Confidently
communicate about self, | handles situations with
others, and exryday life. | unexpected complicatien
Shares poirgtof view in
discussions.
Interpretive Understands words, | Understands main ideas | Understands main ideas
Communication | Phrases, and and some supporting and supporting details on
formulaic language | details on familiar topics | familiar and some new,
that have been from a variety of texts. concrete topics from a
practiced and variety of more complex
memorized to get texts that have a clear,
meaning of the main organized structure.
idea from simple,
highly-predictable
oral or written texts,
with strong visual
support
Presentational Communicates Communicates Communicates
Communication | Information on very | information and expresse; information and expresse
familiar topics using § own thoughts about self with detail and
variety of words, familiar topics using organization on familiar
phrases, and sentences and series of | and some new concrete
sentences that have | sentences. topics using paragraphs.
been practiced and
memorized

(Informationadapted from thgVorld-Readiness Standards for Learning Languag@@4d.5and
ACTFL Performance Descriptar2015)

Using the Interpersonal Communication mode as an exaigibde 3articulatedts progression
across the three ranges of performaAd¢e2ach of the three rangesidentscanengage in an
interpersonal conversati@bout personal preferences, with a Novice learner using practiced
words, phrases, and simple sentences (e.g., naming favorite actiaitidésdermediate learner
using a series of sentences (e.g., describing a favorite actanty)an Advanced learner using

Rhode Island
Department
of Education 24



DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 202

paragrapHength speech with detail and organization (e.g., explaining which activity they prefer
and why).So,while the topic favorite activities) and the mode (interpersonal communication)
are the same, the linguistic complexity increasestudents progress through the proficiency
levels.

Each of theséhree standards and their componeats be further broken down into specific
aspects of language learning and teaching that differ gorosiencyranges. More detailed
informationis included within this documerand in the companion documemsluding ACTFL
Proficiency GuidelinesACTFL Performance DescriptarandNCSSFEACTFL Can Do
Statements

Cultures

There are two standards included with the goal ar€ubtifires. The first one focuses on
relating cultural practicesto perspectiveswith studentsising the language to investigate,
explain, and reflect on the relationship between the practices and perspafctinescultures
studied. The second one focuses@ating cultural productsto perspectiveswith students
using the language to investigate, explain, and reflect on the relationship between the products
and perspectives of the cultures stud@dltural practicegefer topatterns of social interactions
and behaviors acceptég a societysuch agyreetings, turn taking in a conversatiose of
personakpaceschool age for childremift giving, andgender rolesCultural productamay be
tangible and intangibland refer tahings like paintings, buildings, books, utensdsal tales,
dances, rituals, and othe@ften, the use of cultural products is incorporated eodtural
practices, and their presence is connected toutteral perspectivesvhich are the underlying
beliefs and valuesf that culture.

All three aspects of cultuiieperspectives, practices, and producisteract with one another

creating a way to teach culturesstodentf all ages and levels. For example, Novice learners
may examine the cuisine of tterget culture, Intermediate learners may reflect on and mimic
appropriate etiquette at mealtimes, while Advanced learners may be able to explain and apply in
practice the changes in expectations and etiquette in the target culture at mealtimes based on
specific situations, such as dinner with familgrsus a business lunch.

Studentsand educators are not expected to know every product, practice, or perspective of the
target culture, but rather to become skilled at observing and interpreting other cultures and to
reflect on their existing knowledge and skills while acquiring new ddiese language isften

the primary vehicle for investigating, explaining, and reflecting on cultures, thesguituves
standards are intertwined with the standardSarhmunication thatexpectstudentgo listen,
speaksign,read, and write about thhagultural understandings via interpersonal, interpretive,

and presentational modes. Furthermore, the awareness of similarities and differences between
cultures and identity groups within a culture leads to an ability to communicate appropriately
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with different groups in different situations and contexts, thus avoiding stereotyping and cultural
misunderstandings.

Cultures standards are further expanded upon iINBESFEACTFEL CanDo Statements for
Intercultural Communicatio2017).

Connections

Knowledge of another language and cultorevidesstudentavith accesgo other disciplines
andallows them tanake connections across the disciplines. This is made possible by the two
standards of th€onnectionsgoal. In the firsstandargdstudentsnake connectionbetween
disciplines, building, expanding, or reinforcing their knowledge while using language to think
critically and solve problemén the second standarstudents@ccess and evaluainformation

and diverse perspectivéisrough the target language and its culture. Btahdardsllow

students tdouild on their existing knowledge and connect it to new information and perspectives,
and to build their critical thinking and problesolving skills regardless of the discipline they are
exploring or might punge later as their career. For example, a student may Stwudglishcar
technology in their engineering class, but learning abouswetishgovernment ira social
studiesclassand abouBwedishbusiness culture in a world language class will help them
acquire a more holistic understanding of what it might takeatve a career in this field. Another
instance of connectionscludesdiscussing a historical event in a world language class from a
point of view of the target culture, thus giving learners an opportunity to engage their critical
thinking skills and further develop their openness to diverse perspectives.

The Connectionsstandards do not require the language teacher to be a content expert, but rather
to be willing to help students locate information, use technology, transfer knowledge,
communicate in the target language what they already know in English or another language
apply literacy skills to a variety of sourceglect learning strategies that help them learn best

etc As with theCultures standards, language plays a vital role in helping students make
connections, and so it is understood thatGbexmunication standards permeate all other goal

areas.

Comparisons

The Comparisons goalareaexpand studentsinderstanding of the interaction of languages and
cultures andllows themo gain insight into how society functions through langu&gmilar to

Cultures andConnections it includes two standardthe firstfocusing oncomparisons between
languages and thesecondon comparisons between culture¥/hen learning a nelanguage

and culturestudents develop a better understanding of their own, leading to a better grasp of
language conventions, functions, and vocabulary, but also to a deeper understanding of cultural
behaviors in their own society. This can include learning about linguéggaries such as
grammatical gender or word endings, when and how to say thank you, or how to formulate polite

Rhode Island
Department
of Education 26


https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements

DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 202

requests. Learning that words carry different meaning or significance in different cultures and
realizing that what is appropriate in one language and culture may not be inothposverful
learning experience. Rather than rely on assumptions, students learn to identify and express
similarities and difference between languages and cultures, often gaining insight into their own
and becoming better communicators in both.

Thefinal goalarea includes two standard#)ich expand language learning beyond the
classroomand are thueeferredtoas t he Aul ti mate rationale for
2015, p. 102). The first standard emphasizes using the languagmeatrand global

communities while the secondtandardencourages students to see language learning as a

lifelong opportunityfor enrichment and growth. Language is rarely learned in isolation, and
reaching language proficiency and cultural competency requires frequent and ongoing
interactions with otherd hus,the Communities standardencourage educators asitidentso

seekvirtual and physicabpportunities outside of the classroom, where students can apply their
knowledge of language and culture in meaningful contexts, in turn allowing them to identify and
work towards their own goals and motivations for language learBxagnplesnclude

identifying professions that require proficiency in another language, engaging in video chats with
speakers of the target language about current events, traveling to a museum, learning how to play
a sport popular ithetarget culture, designing a welcome petcik different languages for

students arriving from other countries, using community resources to research a topic,
volunteering for a community organization, and many othersrdige of thesg/pes of
activitiesdemonstratehow language is a path to information and relationships and thiiuts

students toealize the interdependence of people arahedvorld (ACTFL 2015).

In summary the standardaithin the five goals o€ommunication, Cultures, Connections
Comparisons andCommunities are interconnected, working together towards developing a
learner who is a linguistically proficient and culturally competent global citizen.

Proficiency, Performance, and CarDo Statements
In addition to theNorld-Readiness Standards foearning LanguagesNorld Language

educators use the companion documents inuduitie ACTFLProficiency Guideline§2012),

ACTFL Performance Descriptors for Language Learng812), and th&lCSSFEACTFL Can

Do Statements for Languagedfor Intercultural Communicatio2017). While théVorld-

Readiness Standards for Language Learmiefine the WHAT of language education,

describing the content students need to know and be able to do as they learn another language,
theProficiency GuidelinesPerformance DescriptorandCanDo Statementdelineate HOW

WELL language learners are expected to dOMWAT from the standards.

In language learningproficiencyrelates to broad, general language skills regardless of when,
where, or how language is acquir@eérformancerelates to language skills that are the result of
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explicit instruction in a classroom. In other words, performance refers to what students can do
with supports and scaffolds with rehearsed content in the classroom, while proficiency is what
students can do in spontaneous interactions andaetwarsed, dhentic contexts in and outside

the classroom. Performance leads to proficiency; thus, students must be engaged in supported,
practiced performance in the classroom to then be proficient in and outside of the instructional
setting.

The level of proficiency student caattain through a world language program will vary by
guality, intensity, and duration of learning. discussedn Part 4World Language

Programming, an early start to an extended sequence of effective staaddrgsoficiency

based language learning will result in higher levels of language proficiency development. For
example, students in dual language immersion prognaayshave the opportunity to develop
Advanced High Superior, or evebistinguishedanguage proficiency while students who study
a language no longer théor two years in high school may not move beyond the Novice level
language skills.

Figure 6 ACTFL Proficiency Ranges

DISTINGUISHED

SUPERIOR

ADVANCED HIGH

ADVANCED MID

ADVANCED LOW
INTERMEDIATE HIGH

INTERMEDIATE MID

INTERMEDIATE LOW
NOVICE HIGH

\\_
|"J/ NoviceE miD

')/ NovICE Low

& ACTFL

(Image sourceACTFL Proficiency Guideline2012)

ACTFL Proficiency Guidelingsrovidedescrptions ofbroad, general language proficiency of
whatstudents cado with languagevithin the domain®f speaking listening, reading, and

writing in realworld situations in a spontaneous and-nemearsed context. For easdmain
these guidelines identify five major levels of proficiency: Distinguished, Superior, Advanced,
Intermediate, and Noviggigure §. Each major level gbroficiency:Advanced, Intermediate,
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and Novice is further subdivided into High, Mid, and Low sublevels. These level ranges
illustratethe continuum of proficiencfrom a level of little or no functional ability (Novice Low)

to the levelof a highly articulate, weleducated language user (Distinguished) TFL

Proficiency Guidelings2012). The Guidelines describe in detail the taskssthdentsan

handle at each level, as well as the content, context, accuracy, and discourse types associated
with speaking, listening, reading, and writing tasks at each level. They also present the limits that
studentsencounter when attempting to function at the next higher majordépedficiency

The ACTFL Proficiency Guidelinesvhen used in conjunction with tNéorld-Readiness
Standards for Language Learnindescribe how well students meet these standards. To have a
deeper understanding, it is useful for teachersstuimtkentso become familiar with the
descriptions of the levels of proficiency found in Bv@ficiency GuidelinesEducators and
studentsuse this understanding to improve u d language @erformance, focusing on what it
takes tgprogresgo the next level. The full proficiencyuglelines with descriptions and

examples of each language domain at each proficiency level can be accessed@hrdogho s
website

While proficiency is the ultimate goal of language teaching and learning, performance
descriptors help educators astddentainderstandhow classroonpractice canead to
proficiency. ACTFEL PerformanceDescriptorsfor Language Learnerdescribe language
performance that is the result of explicit instruction in an instructional setting. They provide
more detailed and specific information abstutdentéability to use language that has been
practiced in the classroom. Thdgmonstratéiow studentsise language across three ranges of
performance (Novice, Intermediate, and Advancedhree modes of communication
(interpersonal, interpretive, and presentational). They also futdrély each mode at each
proficiency level with the following information:

1 Language functions (e.g., responding to formulaic questions, initiating a conversation,
participating in discussions)
Contexts/content (e.g., immediate environment, unfamiliar topics,-vetaiked topics)
Text type (e.g., words and phrases, some connected sentences, organized discourse)
Language control (e.g., using memorized language, easily comprehensible by others)
Vocabulary (e.g., high frequency words, vocabulary within familiar topics, broad range
of words)
Communicatiorstrategies (e.g., imitating, asking for clarification, rephrasing)
Culturalawareness (e.g., practiced gestures, culturally appropriate expressions, culturally
appropriate behavior for a given situation)

= =4 =4 4

= =

Theseperformancealescriptorareused to
1 identify appropriate learning targets &iudentsat different levels
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1 create tasks targeted to the range while challersjundents to reach foneéhigherlevel,

and

1 set expectations for summatigssessments

Table4 givesan example of the expectations $budentsengaging in interpersonal
communication across the three ranges of performaisoay information from thACTFL
Performance Descriptors for Language Learng812).

Table4. Sample Expectations for Interpersonal Communication

Goal: Communication

Communicate effectively in more than one languageanction in a variety of situations ant

Expresses self in conversatio
on very familiar topics using ¢
variety of words, phrases,
simplesentences, and
questions that have been
highly practiced and
memorized.

for multiple purposes.

Standard: Interpersonal Communication:
Learners interact antegotiate meaning in spoken, signed, or written conversations to g
information, reactions, feelings, and opinions.

Ve Ineiiediate 11| Advanced

Expresses self and participatg
in conversations on familiar
topics using sentences and
series of sentences. Handles
short social interactions in
everyday situations by asking
and answering a variety of
guestions. Can communicate
about self, others, and
everyday life.

Expresses self fully to maintain
conversations on familiar topics a
new concrete social, academic, ar
work-related topics. Can
communicate in paragraplength
conversation about events with
detail and organization. Confident
handles situations withha
unexpected complication. Shares
point of view in discussions.

(Adapted from ACTFLPerformance Descriptors for Language Learn@@12,p. 14)

Over time and with practice,sat u d gerfarn@asce will graduallgdvancdo the
characteristics of the next range of performaikaegure 7.

Figure 7 GradualAdvancement Through Performance Ranges

Novice Range

(Imagesource ACTFL Performanc®escriptors for Language Learngrd012,p. 6)

Access thdull ACTFL Performance Descriptors for LangudgesarnersthroughtheACT F L 0 s

website

Rhode Island
Department
of Education

O RIDE

30


https://www.actfl.org/educator-resources/actfl-performance-descriptors
https://www.actfl.org/educator-resources/actfl-performance-descriptors

DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 202

Another companion document that World Language educators use side by side Withlthe
Readiness Standards for Language Lear@girgtheNCSSFL-ACTFL CanDo Statements
(2017).They are aligned with both ACTHRroficiency Guidelineand ACTFLPerformance
Descriptors for Language Learnen®flecting the continuum of growth in communication skills
through the Novice, Intermediate, Advanced, Superior and Distinguished levelsariibelate
proficiency benchmarks, performance indicators, and examples for the first two goal areas of the
World-ReadinesStandardsCommunication andCultures. The CarDos forCommunication

are further organizebly theinterpretivejnterpersonal, anpresentationamodes, while the Can

Dos forCultures are organizethto investigation of cultural products and practicasd the use

of language and behavior for interaction with others.

TheCanDo Statement®cus onhow studentslemonstrate their competence through verbal and
nonverbal communication. They include sample scenarios and exampldgsthatstratéow
studentaise the target language and knowledge of culture to demonstrate their competence.
While theyprovidethe skills and functions that can decomplishedby studentsat a given level,
they are not an exhaustive list, and therefarenot a limitation of what to teach and learn.

Table5 includessampleCan-Do Statements for Languat®at support thenterpersonal standard
of Communication within the Novice rangejighlightinga proficiency benchmark, performance
indicators, and examplewith all three expressed in a form of a dam statement

Table 6 provides sampf{@an-Do statementfor Intercultural Communicatiothat support the
Culturesstandardsit the Novice level. It includes the proficiency benchmarks in the form of

global cardo statements; performance indicators for products, practices, language, and behavior
in a form of specific cadlo statements; and examples that illustrate languageparice in a

variety of learning contexts. It is important to note that the function wevkstigateandinteract

in each example connect to a specific standard withibiidd-Readiness Standards for

Language Learning
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Table 5. Sampl€anDo Statementfor Languageat Novice range

Goal: Communication

Communicate effectively in more than one language in order to function in a variety

situations and for multiple purposes.
Standard: Interpersonal Communication:

Learners interact antegotiate meaning in spoken, signed, or written conversations to g
information, reactions, feelings, and opinions.

Novice

| can communicate in spontaneous spoken, written, or signed conversations on both
familiar andeveryday topics, using a variety of practiced or memorized words, phrases,

sentences, and questions.

Performance Indicators

Novice Low

Novice Mid

Novice High

| can provide information by
answering a few simple
guestions on very familiar
topics, using practiced or
memoarized words and phrases
with the help of

gestures or visuals.

| can request and provide
information by asking and
answering a few simple
guestions on very familiar and
everyday topics, using a mixtur
of practiced or

memorized words, phrases, an
simple sentences.

| can request and provide
information by asking and
answering practiced and

some original questions on
familiar and everyday topics,
using simple sentences most 0
the time.

Examples:Speaking/Listening or Signing

| can introduce myself when |
meet people.

| can answer questions about
who is in my family.

| can answer questions about r
favorite weekend activities.

| can ask who, what, where, or
when questions

about a party.

| can contribute to a
conversation about music style
by giving an example of a style
like.

| can exchange information
about things to do in

my town.

| can exchange information
about which classes are harde
or easier than others and why.
I can ask and respond to some
simple questions about a
scientific infographic.

Examples: Reading/Writing

| can respond to personal
guestions such as my name, a
or family in an online forum or
chat.

| can fill out an online form to
provide my class schedule.

| can text a friend the time and
day we plan to

Meet.

| can ask and answer question
about school, food,

or hobbies in an online
conversation.

| can respond to arriavitation
and ask questions about the
event.

| can write a posit note in
response to a discussion
guestion.

| can exchange texts with a
friend about local music venue
| can respond to an email abou
a sporting event |

attended.

| can write a response to an e
card greeting.

here

*Please note this benchmark has additigraformance indicators and examples that can be foung

(Image adapted from ti¢CSSFEACTFL CanDo Statemeni2017)
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Table 6.Sample CarDo Statements for Intercultural Communication at Novice range
Goal: Cultures

Interact with cultural competence and understanding.
Standard: Relating Cultural Practices to Perspectives:
Learners use the language to investigate, explain, and reflect on the relationship betw
practices and perspectives of the cultures studied.
Standard: Relating Cultural Products to Perspectives:
Learners use the language to investigate, explain, and reflect on the relationship betw
products and perspectives of the cultures studied.

Novice

In my own and other cultures, | can identify products and practices to help me
understand perspectives.
Performance Indicators
Investigate: Products Practices

In my own and other cultures, I | In my own and other cultures, | can
can identify some typical product| identify some typicapractices related to

related to familiar everidai life. | familiar everidai life.

| can interact at a survival level in some familiar everyday contexts.

Performance Indicators

Interact: Language Behavior
| can communicate with others | | can use appropriate rehearsed behavi
from the targetulture in familiar | and recognize some obviously
everyday situations, using inappropriate behaviors in familiar
memorized language and showir] everyday situations
basic cultural awareness.

Examples: LinkinglInvestigation and Interaction
INVESTIGATE: In my own and other cultures, | can identify locations to buy something
how culture affects where people shop.
INTERACT: | can use rehearsed behaviors when shopping in a familiar type of store.

INVESTIGATE: In my own and other cultures | can identify familiar landmarks and
monuments and what they represent to people.

INTERACT: | can act appropriately when purchasing an entrance ticket to a landmark o
historical site.

INVESTIGATE: In my own and other cultures | can identify some elements of a classro

school schedule, or levels of schooling and how they reflect the culture.

INTERACT: | can answer simple questions about my study abroad plans.
(Informationadapted from theICSSFEACTFL CanDo Statements2017)

As bothTables 5 and 8lustrate, the CaiDo statements argtructured fronglobal to more
specific from proficiency benchmarks, through performance indicatorsptereteexamples. It
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is important taalsonote that the performance indicators for all the standards are organized not by
grade but by proficiency levels and collectively represent a developmental continuum for
language learning. Organizing the indicators by proficiency level allows educatoaisiand

the type of language that is appropriate for their students based on their current performance,
length of the program they are enrolled in, and other factors, rather than their age or grade level
only. Therefore, educatorseuttoselecttopics and materials thahablestudents t@chieveat
thegivenlevel of proficiency and yet adevelopmentallyappropriate for students.

While Communication andCultures standards are supported by the Proficiency Guidelines,
Performance Descriptors, and the NCSHLTFL Can Do Statementag discussed abovehe
remaining three goal areasConnections Comparisong andCommunities - are supported

with the Sample Progress Indicators, examples of stidentcando at different performance
levels to demonstrate their knowledge and skills. It is important to remember that these do not
indicate a level of thinking but rather the level of languagidents able touse to express

their thinking. Because of it, each performance rangg be illustrated with tasks generic to the
range but also with tasks specific to age/grade oftildentge.g., Intermediatevel studentin
elementary school vs. Intermedi#gel studentsn high school). For all sample performance
and progress indicators subdivided into Low, Mid, and High levels for each range of Novice,
Intermediate and Advanced, pleaséer to theACTFL World-Readiness Standards for
Language LearningFor profciency guidelines and performance €aa statements organized
by both proficiency ranges and language skills, pleafge to theACTFL Proficiency
Guidelinesand theNCSSFEACTFL CanDo Statements

Together, the ACTFWorld-Readiness Standards for Learning Langua@€4.5) Proficiency
Guidelineg2012),Performance Descriptors for Language Learngt812),andtheNCSSFLE
ACTFL CanDo Statements for Languagedfor Intercultural Communicatiof2017) describe
the content students need to know and delineate the extent to which language learners are
expected to know it.

Part 3: World -Readiness Standards for Learning Languageis Applications
and Alignments

Applications to Specific Languages

TheWorld-Readiness Standards for Language Learmifigr a broad perspective that applies to

all languages. In addition, ACTFL has developed standards devoted to learning specific
languages, such as American Sign Language (ASL), Classical languages, Arabic, Chinese, and
many others. They are availabldamguagespecific publications. These languagecific

standards adjust for the differences in languages, such as distinct vocabulary, syntactic
structures, sound and writing systems, and aspects of culture.
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While the general standardpplyacrossall languages, the sample progress indicators are more
fluid as students of certain linguistic backgrounds may, for example, need more time to reach the
written language progress indicators in a language that uses a writing system different from the
s t u dleome l@&guage. For example, English speakers may need more time to develop their
literacy skills in a language with a nétoman alphabet, such as Russian, oralphabetic

system, such as Korean. Converselgtualent whose first language literacy was developed in a
non-alphabetic language may need more time to reach proficiency in English, Spanish, or
another alphabetic language. This is why certain language programs, such as Chinese and
Japanese, typically hauhe target level set at one sublevel lower for reading and writing. For
example, if aistrict World Language Level Il course has a typical target expectation of
Intermediate Low, then the target for reading and writing in a Chinese |l course wouldibe No
High (Davin& Heineke 2022.

Similar considerations must be made for students learning visual languages, such as American
Sign Language; languages that are no longer spoken, such as Latin; and languages that have a
developing or no written systemsuch as some Native Americemguages (ACTFL2015).

It is important to differentiate between standards appropriate for deaf and hard of hearing
students who use ASL as their first language and standards for students who are learning ASL as
an additionalanguage. Thé&SL Content Standards Kindergarten to Gradeafedesigned

specifically for deaf and hard of hearing learners. They were developed to ensure that deaf and
hard of hearing children acquire and learn ASL as their first language, and therefore they parallel
the Common Core ELA standards, ensuring higitent expectations for deaf and hard of
hearing students. These Standards aren not des
additionallanguage. To provide ASL instruction for hearing students, the American Sign
Language Teachers Association (ASLTA), in collaboration with ACTRkdeveloped

Standards for Learning American Sign Languabisese ASLTA standards reflect the goals of
thefiveCso f t h e WdddReddibess Standards for Learning Languaayedare tobe

used when teaching ASL as a world language to hearing students.

Applications to Heritage Speakers and Multilingual Learners

Within the world language context, multilingual learners are often referred to as either native
speakers or heritage speakexarticularlywhen referring to students continuing to use and

further develop their home language that is other than English. To clarify the natis,

speakers of languages other than English are those raised in an environment using mainly a
language other than English (e.g., a speaker of Vietnamese who was raised in Vietnam), while
heritagespeakers are those raised in an environment where the language was mostly spoken in
the home, but not in a broader environment (e.g., a speaker of Arabic who is raised in the US)
(Heritage LearnerACTFL, n.d). However, once the native speaker of a language other than
English arrives in the US, they are now in amisonment where their home language is no
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longer the dominant language of their larger environment. Therefore, for the purposes of the
world languags contextwithin the U.S, this framework refers to both groupshesitage

speaker®r heritage learnerssince both groups are using English at school in the US and often
only use their native/heritage language at home and within their home community rather than
using it in the broader environment.

Certain considerations should be made when using/thréd-Readinesst@ndardswith students

who have a home background in the language studied. Some heritage speakers may be more
comfortable with social rather than academic language, be more proficient in oral than written
skills, or be moreomfortable with only particular aspects of the cultwkile others have well
developed social and acaderas well as oral and written skills the languageDepending on

thes t u d leaokgreudd, some heritage language courses set the expectation at one sublevel
higher than traditional World Language courses, saistict World Language Level Il course

has a typical target expectation of Intermediate Low, then the target for a Heritage Language II
course may be Intermediate Mid (Da®idHeineke 2022). However, the background of the
studentwill determine how well and how quickly they may be able to attain a given standard.
Additionally, for many heritage speakers traditional world language coarsestappropriate

and LEAs would better serve these students by offéaimguagecourses specifically designed

to meet her it d&lgseuick eefarennegyuidprovidesenerd information (DESE
2022).

In addition to course level and sequence, another consideration that is crumialtiforgual

learners is the implementation of culturally responsive and sustaining education. When designing

and implementing high quality curriculum, it is important to consider how the curriculum

materials contribute to creating a culturally responsive school asst@tan climate. A toobt

assist LEAs with this considerationtiee fiCulturally Responsive Teaching Innovation

Configuratiod® r ubri c, which I1MLE Tmkirt of a much | arcg

Multilingual learners bring a unigue set of assets as well as needs to language learning.

Leveraging these t u d eulutalsaidd linguistic assets will better prepare them for college and
careers and allow them to thrive socially, politically, and economically, both in our state and

globally. World language and MLL educatonsistwor Kk t oget her to devel op
and linguistic capacities within environments that respect, value, and sustain their languages and
cultures Blueprint for MLL Succes2020). Thiss accomplished by providing heritage language
courses, bilingual education, or dual language programs thatmliiingual learners to

continue developing their home language oracy, literacy, and academic skills. Of course, based

on their interests and future plangjltilingual learners may also elect to study a language that is

new to them in addition to or instead of further studying their home language.
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Applications to Differently-Abled Students

The goal of Special Education is to improve the acadesoaal,and postschool success of

students with disabilities. Regardless of disability status, all students benefit from world
language education, and all students should have the opportunity to acquire linguistic and
cultural proficiency in at least one language in addito English. Different types of disabilities
impact language learning in different ways; therefore, to ensure accessibility, educators must be
prepared to provide appropriate pops and accommodations for their students. For example,
students with neurological impairments involving the use of memory may struggle with
remembering muklistep oral instructions and will benefit from having access to written and/or
visual supports foeach step. Students with visual impairments needing 504 accommodations
may need to give responses orally rather than in written form or may require Braille texts or text
recognition technology and extra time for processing. Hence, it is crucialahdtanguage
educators working with differendg bl ed st udents | mpl ement the st
Education Program (IEP) and collaborate vidgirecialEducation teachets provide their

students with specially designed instructeord related services

The guideWorld Language Learning for All Delaware Studeoffers extensive descriptions of
characteristics, instructional strategies, and advice wond language teachers for teaching
students with a variety of disabilities, such as Attention Deficit/Hyperactivity Disorder, Autism,
Speech and Language Impairments, and others (Delaware Department of EdRG&a8pn

Since world language classrooms reflect the diversity of students in the general student
population, world language educators must strive for world language education that is accessible
to all students. This includes becoming familiar with ways in whidkdp@unds, conditions, or
disabilities may affect some students in the classroom, and implementing activities that are
proficiency-oriented and designed following thanciples ofUniversal Design for Learning

(UDL). This approach is more likely to proeidneaningful and successful experiences for all

world language learners.

Alignment to Rhode Island Core Standardsfor English Language Arts/Literacy

The Communication standardsind the levels of proficiency demonstrated viawha|d-

Readiness Standards for Learning Languagigsompass the foanchor standardsf Reading,
Writing, Speaking and Listening, and Languagdrom theRhode IslandCore Standardfor

English Language Arts and Literadyuthermore, th&€€ore StandardandWorld-Readiness
Standards for Learning Languagakke suggest the use of both literary and informational texts,
and both encourage a balance of writing for a variety of purposes, such as writing to explain, to
persuade, or to convey experiences. Finally| @reguagestrand from th€Core Standards

aligns to the proficiency levels of novice, intermediate, and advanced benchmarked/orldie
Readiness Standardsheremainingstandards of thé/orld-Readiness Standard<ultures,
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Connections Comparisons andCommunities - are also aligned and reinforce tBere
Standards

While students in world language clasaccess a variety of texts and use strategies to

understand what they hear, read, or view to improve their performance in the standard of
interpretive communication in that language, they will also transfer these skills into English, and

vice versa, sinchteracy development in one language supports its development in all languages

a student speaks. Accessing authentic texts from another language and culture lets students
encounter and work with contents and styles from a variety of authors and texittapeas

them to |l earn to analyze and interpret differ
linguistic and cultural systems, and ultimately develop high levels of literacy skills (ACTFL,

2015).

Figure 8. Alignment of th&Vorld-Readiness Standards for Learning Languagiis the
Common Core State Standards

C Core State Standards for World-Readiness Standards for Learning Languages
English Language Arts and Three Modes of Communication
Literacy in History/Social Studies, Science, Interpersonal
and Technical Subjects Interpretive

Reading Presentationol

Writing

Speaking and Listening ACTFL Proficiency Guidelines

Language Novice

Intermediate
Speaking and Listening Advanced

Interpersonal

Listening

Speaking Reading

Writing Presentational Interpretive

Y Proficiency Gongrice

Levels

(Image Source: ACTFLAlignment of the WorldiReadiness Standards for Learning Languages
with the Common Core State Standardd.,p. 2)

World language teachers routinely promote literacy that encompasses skills and competencies
required to effectively navigate technologically advanced and informatbrsociety This type
of literacy goes beyond traditionsitills of speaking, listeninggeading and writing and includes
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digital and media literacy, critical thinking, ability to evaluate and use information from diverse
sources, and communication skills.

I n essence, todayods |iteracy involves the abi
information across a range of media and technologies to effectively participate in the modern

world. World language teachers are uniquely positioned to help their udmmgate it using

sources and information from different cultures and in different languages. Linking &lls of
theWorld-Readiness Standards for Learning Languafesugh purposeful communication

about important content teachers can design alnked&arning activities that addresst only

the core standards Bihglish Language Arts and Litergdyut alsahe 21st centuriearning

(refer to Table 7)

Alignment to the 21st Century Skills

Learning other languages and understanding the cultures of people who speak them is a 21st
century skill that is essential to success within the global world in which our students live and
work. The integration of world languages and 21st century skifieesented in th2lst Century

Skills Map: World Languagedeveloped through a collaborative process between The

Partnership for 21st Century Skills (P21) and ACTFL. This map illustrates the intersection
between world languages and 21st century learning, providing educators, administrators, and
others with concrte examples of how 21st century skills can be integrated into world language
education. It defines each 21st century skill and provides sample student outcomes within
interdisciplinary themes at novice, intermediate, and advanced levels within the suegber
interpretive, and presentational modes of communication. Unlike the classroom of the past that
required students to know a great deal of informadiooutthe language but did not have an
expectation of languagese t odayés c¢cl assroom i s about teach
them to communicate with speakers or signers of the language. This is what prepares students to
use their language learning as a 21st century skill (Partnership for 21st Century @kll)s, 2

Table 7. Resources f&nhancing Literacy through Language Learning

Resource Description

ACTFL | Literacy in Language A guide to what, why and how of literacy in
Learning language learning. It includes additional referenc

and resources on this topic.

P21 worldlanguages.pdf (actfl.org)  This map illustrates the integration of world
languages and 2Century Skills. It provides
educators with concrete examples of how 21
Century Skills can be integrated into world
language education.
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Alignment to Rhode Island Social Studies Standards

World language education is also connected tdtihede Island Social Studies StandaiBieth

content areas validate diverse identities and elevate voices and perspectives of traditionally
excluded or marginalized groups; increase stu
consider local and global contexts; and prepare studentsglolisd citizens with critical

Cconsciousness.

TheRhode Island Social Studies Standaads also designed to inform a culturally responsive

and inquirybased approach to teaching and learning. One of the key criteriaRihGhel6-22-

30l egi sl ation stipulates that academic standar
the cultural, ethnic, and racial diversity of this state, and for the contributions made by diverse
cultural, ethnic, and racial groups to the life of this state Mor eover , standards
gui dance documents must fAdAbe designed to avoid
stereotypes. Rhodedslandlsacial Stadied Standade theWorld-Readiness

Standards for Learning Languagwork together in supporting these requirements.

When students study the topics of power, rights, and responsibilities in their civics and
government classes, their learning intersects with tinaild languages classes, which encourage
students to develop insights into other cultures, including their government structures and citizen
rights. Developing an understanding of historical perspectives in a history class and of human
interactions with the envanment in ageography class aligns with developing an understanding

of practices, products, and persies of a culture in world language classroom. Finally, the
standards oéconomics and ofvorld languages both support students in learning about choices
and consequences as related to both words and actions of all humans, regardless of their lived
culture or country.

Alignment to Rhode Island Social Emotional Learning Standards

RI' 6s Soci al Emot | csupport alllcantent areas) with positivenefferts ah s

academic performance, improved behaviors and attitudes, and reduced emotional distress
(CASEL.org). The teaching and learning of social and emotional skills support students in

meeting thaNorld-Readiness Standards for Learning Languagesl vice versa.

TheRI Social and Emotional Learning Standards: Competencies for School and Life Suiecess

based on the five SEtompetenciementified by the Collaborative for Academic Social and

Emotional LearningQASEL). These five competencies include saNareness, self

management, social awareness, relationship skills, and responsible decision making. Each of the
five SEL competencies and the five goals of world language education play an important role in
supportirg each other. For example, salffareness and social awareness skills include
understanding oneds own cultural and |l inguist
understanding is intertwined with the goalsGaimmunication (both interpersonal and
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interpretive) andCultures. SEL relationship skills include interacting effectively with those of
diverse backgrounds, cultures and languages and are directly connected to the goals of both
Cultures andConnections The skills of responsible decision making and building relationships
involve applying knowledge of social norms and linguistic tools and strategies. These skills
correspond to the skills students need to meeCtrmeparisonsandCommunities goals.

Finally, since SEL skills are needed and apptiegond PreKl2 education, they are strongly
connected to the standard of lifelong learning withinGbenmunities goal.

Students need many social and emotional competencies to successfully progress academically.
Strengthening both their SEL and language skills supports students in becoming linguistically
proficient and culturally competent.

Alignment to National Core Arts Standards

Thefive Cs of theWorld-Readiness Standards for Learning Languaagem with theNational

Core Arts Standard@NCAS), and there are many points of intersection between world language
and arts curricuta

1 Communication: In the arts, students usgerpersonal communication to collaborate on
an artistic endeavor; they use interpretive communication to identify and convey intent;
they use presentational communication to share their artworks with others. Moreover,
many disciplines use terminology dexd from global languages to communicate about
specialized technical and artistic elements. After studying gerunds in an Italian class,
music students may practice using Italian tempo terms to describe music they hear or
create. They can appreciate hoshared vocabulary, in Italian, empowers them to
collaborate more effectively.

91 Cultures: Experiencing the artistic practices and products of a culture can greatly
enhance studentsé cultural knowl edge, whi l
After practicing handwritten characters in a Chinese class, students can apply ideas about
line, brush strokes, and symbolic logograms in their visual artwork.

1 Connections Similar to world language, the NCAS encourages connections with other
disciplines, personal experiences, and cultural contexts. Students who study American
Sign Language and theatre may create ways to enhance accessibility and diversify artistic
expression by connecting these two curricular areas.

1 Comparisons In the arts, students might compare their own artistic ideas with those of
others, including art from diverse cultures, to refine and develop their own perspective.
Students who study Spanish may learn about tAatnerican dance forms, such as salsa.

A dance student may compare Latin dance styles to other dance styles to find inspiration
for innovative approaches to movement.

1 Communities: Students use the arts to connect with people around the world despite
language differences, using the arts for enjoyment and personal development. Students
who study Japanese may deepen their appreciation for Japanese animation styles,
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inspiring their media arts learning and connecting them with a global community-of like
minded appreciators.

Alignment to Social JusticeStandards
Since language is inexplicably interconnected with culture, world language teaching and learning

can play an i mportant role in social jJjustice
are diverse or homogenous, world language teacherscanlpelp®op ar e st udents to
complex, multicultural, multilingual,2dr | d ( &
World language teachers are well positioned to leverage connections with diverse communities

and their perspectiveswhilectea ng a respectful environment th

identities, languages, and cultures.

The Social Justice Standar(lEhe Southern Poverty Law Center, |ri2022) include four

domains of Identity, Diversity, Justice, and Action, each with a corresponding set of anchor
standards and learning outcomes. These domainsahstvengelationship to many aspects of

thefive Csof theWorld-Readiness Standard§he Identitydomain addresses the understanding

of identities (both studentsdé own and those o
tocompareand x ami ne t heir and othersdéd cultures and
language for unbiased and respectful discussions. The Diveositgin focuses on the

awareness of similarities and differences between peoplerld language classrooms,

students can develop knowledge to respectfully investigate, explain, and/or reflect on similarities
and differences between languages and cultures, while learning how to competently

communicate with those different from them. Theidestomain helps studentgamine bias,

injustice, privilege, and power. In theworld language classroom, students may have an

opportunity to question stereotypes about people from other cultures, as well as identify

practices, products, figures, groups, etc. relevant to historical and current perspectives of the

target language and cultufginally, the Actiordomain supports students in turning words into

actions. Many world language teachers use prdjased and service learning where students,

for example, advocate for chanigetheir local communities.

To implement the standards and outcomes of the four domains, social justice teaching focus on
either reducing prejudice or advocating collective action (The Southern Poverty Law Center,

Inc., 2022, p. 2). Since prejudice reduction seeks to minimize conflict and change attitudes while
collective action focuses on challenging inequalities, they both connectfieeti®s of the
World-Readinesstandards such as communicatirggfectively in a variety of situations

interacting with others with cultural competence, accessing diverse perspective, learning about
and reflecting on own and othersdo cultures, a
communities.
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Part 4. World Language Programming
TheWorld-Readinesst@ndardsfor Learning Languagedescribe what students should know

and be able to do, but they do not dictate how they should be taught. While many factors affect
language learning, providing students with an intentional learning pathway will allow them to
reach linguistic proficiency ahcultural competency. Thus, designing and implementing
effectiveworld language programs is key in preparing globally competent students who exhibit
linguistic and cultural skills from th&/orld-ReadinesStandardsWhile thispartof the

framework canngprovide all necessary details about effective programming, it offers an
overview ofcommon world language programs, as well asf&etors to consider wheselecting

an effectiveworld language prograrior implementation

This part of Section 2 addresses pinegramming portion of therelationship betweestandards,
programmingcurriculum, andnstruction inworld languagesas previouslyllustrated byFigure
4,

Standards

Depending on the overall vision and goals of the world language program, LEAs are advised to
carefully consider which type of program is best suited for their students and setting8 Table
highlights selected examples of world language programs that are implemented across the United
States.

Table8. World Language Program Types
World Language K-12 Programs

Dual Language 0 Begins in elementary schools and can be articulated throu
(DL): Two-Way or grade 12.

One-Way Immersion 0 Promotes outcomes in bilingualism, biliteracy, cognition, a
(K-5, K-8, or K-12) academic achievement.

0 Typically leads to Seal of Biliteracy levels of proficiency by
the end of elementary or early middle school, but students
need extended time into high school to reach full biliteracyj
When articulated through middle and high school it will lea
to stronger student outcomes in proficiency levels than oth

O«
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*Please note that OA&/ay DL programs for Multilingual Learners
are considered an MLL program, not a \plogram. For more
information, please refer tbeHigh-Quality Instructional Framewor
for MLL to Thrive

models.

Minimum of 50% of core instruction in partner language in
grades PK5, guided by language and content time allocatid
policy (90/10, 80/20, 50/50).

Secondary level dual language education programs includ
minimum of two courses annually in the partner language.
Two-Way DL programs provide education in a target langy
and English to both multilingual and Englisheaking
students

OneWay World Language DL programs provide educatior
a target language and English to primarily Engipkeaking
studentsvhen not enough target language speakers are
enrolled in the district to offer a Tw/ay DL program.

K-5 Programs

0

O¢ O«

o]

0

O«

O«

Exploratory World Language Program (EXWL):

Foreign Language in Elementary School (FLES):

Exploratory programs introduce PréKlearners to one or
more languages for limited instructional time (less than 90
minutes/week or no more than nine weeks in duration).
Themes guide language and cultural learning.

It is the least effective model in terms of proficiency gains,
this type of program is designed to simply expose students
world languages and promote future language study rathe
than promote meaningful proficiency.

This program can begin at any grade level in elementary
school.

Best ifit is aligned and articulated with the middle school
program where students can continue their language study
rather than being placed in a Novice course and starting a
over again.

While the minimum frequency is twice per week with a
minimum of 90 minutes total of instruction per week, highe
proficiency outcomes can be attained with frequency®f 4
days a week and 380 minutes of instruction a day.
Curriculum incorporates contehtised instruction, with the
world language and elementary teachers collaborating on
selection.

6-12 Proficiency
Based Program

O« O«

Articulated and aligned clearly from 6th to 12th grade.

Ideally a continuation of the elementary FLES program bu
can be implemented starting in 6th grade if the elementary
program is not yet present.

© RIDE
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O«

O«

O«

O«

Course progression and curriculum are standams
proficiency-based rather than following a traditional numeri
course sequence.

Each year students are placed in courses based on their
proficiency outcomes rather than seat time.

Depending on program entry point, duration and frequency
students may reach the Novice Mid, Novice High, or even
Intermediate Low levels of proficiency by the end of middle
school. This will in turn determine their placement in the 9f
grade language clasind allow for more advanced language
study at high school

Overall, students who start a WL program in elementary o
least middle school have been shown to reach higher leve
proficiency in high school and are more likely to obtain the
Seal of Biliteracy, take AP or IB courses, etc. (research sh
that fou years of WLin high schoobnly is not sufficient to
reachthe Sealof Biliteracy proficiency levels [Davin and
Heineke, 77]).

Ideally scheduled in middle school with a minimum of five
class sessions of 44D minutes each per week totaling aboy
120150 hours of instruction per year, and in high school w
a minimum of five class sessions of60 minutes each per
week totaling bout 156180 hours of instruction per year
(considering that some instructional time is lost to other
activities, such aBeld trips, fire drills, etc.).

9-12 Proficiency
Based Program

O«

Articulated and aligned clearly from 9th to 12th grade, with
options for 2, 3, or 4 yea
interests and postecondary goals).

Uses standardsnd proficiencybased progression rather thg
a traditional numerical course sequence.

Ideally scheduled with a minimum of five class sessions of
60 minutes each per week totaling about-160 hours of
instruction per year (considering that some instructional tin
is lost to other activities, such fsld trips, fire drills, etc.).
Placement in courses depends upon student proficiency le
in a selected language on arrival at the high school. For
example, students in 9th grade with no prior language lear
would be placed in a Level 1 Novice course, while student
arriving with ahigher proficiency in the same language wol
be placed in a highdevel course, such as Level 3
Intermediate, AP, IB, or dual enrollmenthigh school and
college courses.

*Note: Proficiencybased programs provideettercourse selection and placement for all
students, including heritage and multilingual learners. Additionally, since students are p

© RIDE
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based on proficiency, it is no longer necessary to have students repeat courses or to of
honors and nohonors classes. These programs may also be easier to monitor and eval
success than traditional programs. For additional information and eesmjfease refer to
Leading Your World Language Prograsg Catherine Ritz (2021).

Heritage Learner
Program

O« O« O« O«

O«

O«

Typically implemented in grades®.

Includes maintenance (lagxit) and transitional (eadgxit)
bilingual programs, as well as individual courses that pron]
language and literacy development (e.g., Spanish for Spal
Speakers).

Includes NativeAmerican languages and cultures.
Requires a shift in course design siheétagelearners have
backgroundsind needslistinct from WLstudents

Designed to respect and validate the linguistic and cultura
backgrounds of thstudentgtaking into consideration
language varieties, dialects, registers, etc.).

Follows a challenging curriculum that builds upon the exisl
linguistic skills the cultural heritage and knowledge of the
students, encouraging further acquisition of the heritage
language.

Offers opportunities for heritage learners to become involv
in their language communities beyond the classroom.

Bilingual Education

* For more information, please referttee High-Quality Instructional
Framework for MLL to Thrive

Designed for multilingual learners to use their first languag
a foundation for building English language competency.
Consists of transitional (earlxit) and maintenance (lagit)
programs.

Typically used foheritagelearners who share a common fir
language.

Can be implemented with any grade span level.

ContentBased
Programs k6

Advanced Content
Based Programs-42

O¢ O«

O«

Can be implemented-K2.

Students learn a language through the study of selected s
matter (e.g., science).

Scheduled only during designated periods eeebk, €.9.,
social studies in French or science in German)

0 Less time intensive thanual Languager Bilingual
Programs.
Traditional WL 0 Typically designed for high school learners, with some
Program programs extending to 8th, or 7th and 8th grade.
0 Uses a numberingystem for course names, (e.g., ltalian 1,
Italian 2).
0 Courses are often misaligned across schools and districts
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expectations for Al evel 10

Students move through courses based on seat time and g

rather than proficiency level attainment.

0 Curriculum is typically grammabbased and not
communicatioAfocused resulting in low levels of proficiency

O«

SincetheWorld-Readinesst8ndardsare structured around proficiency levels, certain programs

(e.g., Dual Language or proficientyased) allow districts and schools to better meet their
studentsé needs. While proficiency | evels can
undersanding that what is achievable depends oratheunt of timestudents spend in the

program (years across-X), thefrequency(how many sessions a week) anténsity (how

many minutes per session) of instruction. Considering instrationeneeded toeach certain

proficiency levelgFigure9), districts may experience a variety of outcomes based on their

program selection and implementation.

Figure9, based on national world language program,dlaiatrates the relationship between
years of study and average proficiency outcomes, making the length of the program and the
instructional timewithin the programiwo key considerations eforld language program
selection and implementation.

Figure9. Time as a Critical Component in Language Learning

Time as a Critical Component for Developing Language Performance

MNovice Range

leaming

Beginning Peint f

ACTFL Performance Descriptors for Language Learners @ACTFL Inc., 2012

Figure9 illustrateshow time spent in the program impacts the development of proficiency. We
can see that students who begin thgirld language education if'@rade and meet the

minimum graduation requirement of two years of study are at most able to reach the Novice
High level, while students who start iff §rade and continue for more than 2 years can
potentially reach Intermediate Low level. While both lay a solid foundation, neither is sufficient
to reach the levels required for Silver or Gold Seal of Biliteracy prépare students to use the
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language meaningfully in pasecondary settings. Students who start tventd language
education in middle school may have an opportunity to reach the Intermediate Mid level of
proficiency and obtain the Silver Seal, while students who begin in elementary schoal have
greaterchance of reaching the Advanced levelgh a potential okarning the Gold Seal and
being able to use their language skills successfully in postsecondary careers.

I f, for exampl e, t he \oHJAaDEage pragram iato graddateg o a |
students with the Seal of Biliteraeyndready for college and careers, then a consideration must
be made as to the time it takes students to attain the Advanced Low level of proficiency (the
minimum level needed to qualify for the Gold Seal). The time requirement will differ for
heritage learners versatidents learning a languagew to themSome leritagelearners if

fully proficient in their home languagemay qualify for the Seal without taking any formal
classesHeritage learners starting with some level of proficiency may reqirgelars of study

in aspecializedheritage language class to reach the Advanced Low level or highier

students who start to learmawlanguage in a school setting and do not speak it at home may
take 7 or more years to do so, thus necessitating a world language program that begins prior to
9th grade.

In addition to program duration and the instructional time within it, the remaining factors to
consider when designing and implementivayld language programming include the students,
program type, languages offered, program sequence, program vision and desired outcomes,
curriculum, and stakeholderBable9 provides acompilation of questions for LEAS to consider
when selecting aorld language program that will best meet the needs of their students.

Table9. World Language Programmir@onsiderations

Students

O«

Who are the students in your district and does enrollmembitd language (WL)
classes span raagisability, and languagbackgrounds?

What programming do you offer to your heritage and multilingual learners?

Do students have access to a variety of opportunities, sunkeasaltional
Baccalaureat@B) or Advanced Placemef&P) courses, Seal of Biliteracy, a variety
of languages and types of programs?

Do students have access to multiple entry points to study a world language?
What postsecondary college and career opportunities are your students intereste
and do language offerings support students with these opportunities? Additionall
language offerings expand in response to changes in student interests and need
How are your local community and student needs met through the WL programn

O¢ O«

O¢ O«

O«

Program Type & Language

O«

What types of programs do you offeReferto Table 8 World Language Program
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Type9

How do the offered programs meet your local community needs?
Are the programs standardsnd proficiencybased?

What types and how many languagesadfered?

Do the opportunities include courses for heritage learners, access to IB and AP ¢
and Seal of Biliteracy?

O¢ O« O¢ O«

Program Duration and Sequence

At what age/grade level do studestartworld language education?
What is the length ahe program?

How is the WL program articulated across all gradek?R

What amount of instruction time is provided in terms of frequency (number of ses
per week) and intensity (hnumber of minutes segsio?

How are students placed into courses?

Does the program support students in reaching proficiency required to obtain Se
Biliteracy and/or to be careeeady?

O« O¢ O¢ O«

O¢ O«

Program Vision & Outcomes

What is the vision and goal of the program?

How is it connected tpostsecondary settings?

What data is collected and analyzed? How does data affect program changes?
What exit standards/proficiency targets are in place for each course?

What opportunities (beyond credits towards graduation) does the proéfearo
student®

How is the program connected to the local and global community?

How is the program connected to other areas, such as literacy, science, social st
and others?

O¢ O¢ O¢ O¢ O¢

O¢ O«

Curriculum & Instruction

O«

How is the curriculum aligned and articulated throughious stages of the program
avoid unnecessary repetition and to promote language growth?

Is the curriculum standardand proficiencybased?

What resources and tools are used?

What role does technology play in instruction?

How much is the target language used during instruction?

What instructional practices are common across the program?

What supports are in plader differently-abled students

*For furtherinformation pleaseefer toPart5 High Quality Curriculum as well as Section 3
of thisframework.

O¢ O¢ O¢ O¢ O« O«

Stakeholders

How is the program connected to the local and global community?
How do you bringn the community and how do you go out to the community?

O¢ O«
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How are the community and student needs met thraugll language programming’
How and what is communicated to various stakeholders?

O¢« O«

For furtherinformationand considerations favorld language programmingonsultthe
resources listed in the References at the etlli®ection

Implementing standaresased quality programs is the first step that can, subsequently, have
students benefit from higtuality curriculum and instructioRart 5 of this sectiomcludes
information for designing curricula and selecting heglality materials foworld language
courses.

Part 5: High-Quality Curriculum
Having access to highuality curriculum materials is an important component of increasing

equitable access torigorous education that prepares every student for college and careers. It is
worth repeating that standards, programming, curriculum, and instruction are integrally linked to
promote language developmdas previously illustrated biyigure4).

Standards

Rigorous and comprehensive standards are the foundation for quality teaching and learning. The
World-Readinessta@ndardsarticulate the knowledge and skills that students need to be prepared
to succeed in college, career, and litee world language programmplemented by the LEA

will determine the length, frequency, and intensity of the class session, which in turn will affect
what curriculum LEA selects and implementseTdurriculum, when skillfully implemented by
educators, becomes the lever for stuslém mastethe World-Readinesst&ndards In short,

standards define what is to be learned at certain points in time, and from a broad perspective,
what performances will be accepted as evidence that the learning has occurred, and curriculum
specifies the details of the d&y-day schooling athte local level.
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While materials alone do not constitute a curriculum, they are a critical component @fatldn
language @ucation LEAs can follow the route of selecting and implementirgady existing
textbooks and materials, the route of designing and implementing their own, or a mix of both
approaches. The information presented below addresses these scenarios and their respective
considerations.

A. Selecting High Quality Curriculum Materials for World Language Education

As previously noted in this document, Rhode Island legislgi0GLS 16.22.3% requires that
LEAs adopt high quality curriculum materials in English language arts, mathematics, and science
and technology, primarily using curriculum reviewstyReports Although this law does not
currently namevorld languageand EdReports @gsnot review world languageurriculg it is
expected that LEAs adopt high quality curriculum fortladl core subject®ue to the variety
and breadth of materials needed for multiple languages at multiple levels of proficiency for
students at various grade levels withiarld languageeducation, rather than provide a list of
reviewed and approved materials, RIDE tHasgeloped list of majorconsiderationt EAs
should take into account when selecting curriculum matddalsorld language courséesefer

to Table 10)

For this work to be sustainable and succes&tAs should create local teams of leaders and

educators to complete a comprehensive selection and adoption pfotes® approach to this

work will allow a variety of stakeholder voices to be hedite LEA team can begin by looking

at student dataleveloping an instructional vision for world languagasl completing an i

depth review ofvorld languageurriculum materialsutilizing the considerations developed by

RIDE. The process of selecting and adogta highquality curriculum must coincide with

planning for implementation. Successful implementation includes thoughtful planning around
financing, scheduling, staffing, professionallearranbi gned t o t he LEAGS pri
instructionalsupport, and other operational considerations to support teachers and students

through the change process

For information on the process and RIDEOG6s too
HQCM, pleaserisit the HQCM Review Toolsectiono n R 1 D E 6, and wetebtaesotrees

such asSelecting and Implementing a Hi@uality Curriculum in RiandAdditional Review

Tools to Support the Selection of a H@nality Curriculum in Rl whichadditionallyincludes

the Review Tool for Culturally Responsive & Sustaining Education.

While the curriculum selection, adoption, and inmpéantation is anulti-phase process) the
beginningphasd_EAs are encouraged to develop a rubric with clear articulation of the criteria

and a vision into what evidence will be required to evaluate those criteria. This may include both
nonnegot i ablteh aamedd Amriicteer i a t o phatieftect,isdmez e consi
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https://www.ride.ri.gov/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Curriculum/RIGL_22_30_33.pdf?ver=2019-12-20-092153-520
https://www.edreports.org/
https://www.ride.ri.gov/InstructionAssessment/Curriculum.aspx#4379310-hqcm-review-tools
https://www.ride.ri.gov/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Curriculum/01-HQCM-OverallSelectionGuidance-Final-Jan2021.pdf
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/HQCM-Bundle/HQCM_ReviewTools_June2020.pdf?ver=2020-06-30-092444-087
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/HQCM-Bundle/HQCM_ReviewTools_June2020.pdf?ver=2020-06-30-092444-087

DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 202

considerationgTable10) for developing a rubric and using it to seledtrld language materials
may includebut is not limited tdhe following:

Table10. Consideration Criteria for Worldanguage Curriculum Selection

Alignment to Standards & Proficiency Levels

0 Are the materials/textbook(s) aligned with all five goal aread@id-Readiness
Standardof Communication, Cultures, Connections, Comparisons, and Commur
(*LEA may further develop criteria specific to eaahthe 5 C9

0 Are the materials/textbooks proficienbased?

0 Are the materials sequenced according to proficiency levels an®targets?

0 At the unit level, are all 11 standarfism the 5 Csaaddressed?

0 Atthe lesson level, are the 3 Communicatioodesaddressed? Do the tasks/activitig
provide opportunities for students to develop interpersonal, interpretive, and
presentational communication?

0 Do the tasks/activities provide listening, speaking, reading, and writing practice tf
practical and communicative?

0 Are formative and summativessessmemheasures included?

0 Do assessments measure each mode of communication at the appropriate learn
targets?

Content & Coherence

0 Are the materials vertically articulated and aligned?

0 Is there coherence of skills, content, and pedagogy from-gpagiade and/or leveb-
level?

0 Do the materials reflect the different variants ofldregguage and the diversity of
communities that speak the language?

0 How are students experiencing a learning progression of skills and content?

0 How are authentic, accurate, and current topics and sources incorporated?

0 Is the content and tegbmplexity both proficiencyand ageappropriate?

0 Are the units thematic?

0 Are the unit themes reflective of Advanced Placement (AP), International
Baccalaureate (IB), or the Global Themes?

0 How are language functions embedded into the unit themes?

0 Is the content culturally relevant and does it offer diverse perspectives? Do the
materials support RIDEG6s vision for

0 Does the content connect to a variety of other disciplines?

Backwards Design & Instructional Strategies

0 Do the activities move from scaffolded through independent practice teenyieal
communication?

0 Do the tasks/activities provide opportunities for individpalred,and small group
practice?
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Do the mat er i albackgound knawledge? st udent s o
What learning and teaching strategies does the text provide or encourage?

Do the materials promote critical thinking skills?

What types omanipulatives, visuals, etareincluded?

Do the materialsncludea variety of assessments engaging students in the conten
the units?

How does the use of technology strengten u d leguiste 8kills, interaction
opportunities, and learning about culture and life in the country or countries of th{
target language?

Do the materials build studentsd 21s
How do the materials, strategies, etc. encourage a langicmgenvironment and lead
to the use of target language?

O¢ O¢ O¢ O¢ O«

O«

O¢ O«

Student Needs

0 Do students have access to authentic literatureppdrtunities to experience and
interpret content and style from authors of the target culture?

Do students gain comprehension skills through exposure to a variety of familiar &
unfamiliar text types?

Are students introduced to levabpropriate language forms and functions within-re
life contexts?

How are scaffolded supports for diverse learners incorporated?

Do students have opportunities to look at their own language and culture and to
compare them to the target language and culture?

Are thereopportunities to use the target language beyond the classroom?

Are there tools and/or opportunities for students to set their own goals?

Do online student materials and resources work with mobile desmnckassistive
technology tool3

Does the program have proven performance? Has it demonstrated achievement
for students in similar districts?

0 Are the knowledge and skills fromsat u d farst language used and reinforced,
deepened, and expanded upon whstudents engaged in second language literacy
tasks?

How does the program apply principles of Universal Defigih.earning?

O«

O«

O¢ O¢ O« O¢ O«

O«

O«

Teacher Supports

O«

What supplemental materials are included (e.g., online textbook, options for liste
activities, videos, activities for interactive boafls)

Are resources provided for introducing new material and for expanding practice?
What supports for diverse learners are included?

Do the materialsupport use and analysis of standdrdsed assessments?

What data reporting is available?

O¢ O¢ O¢ O«

While all the considerations ihable10 are important, cherence igertainlyakey factorwhen
adopting a new curriculum. One way of achieving coherence is the vertical articulation in a set of
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